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Texas Association of Supervisors of Mathematics Business Meeting 
February 21, 2014 

Hilton Airport Hotel in Austin, TX 
 
TASM’s Purpose: Our objective shall be to assist in promoting effectiveness in supervision, 
coordination, and teaching of mathematics, especially in the elementary and secondary fields, 
by holding meetings for the presentation and discussion of papers; by conducting public 
discussion groups, forums, panels, lectures, or other similar programs; by conducting or 
promoting investigations for the purpose of improving the teaching of mathematics; and by 
the publication of papers, journals, books, and reports; thus vitalizing and coordinating the 
work of mathematics supervisors across Texas and bringing the interests of mathematics to 
the attention and consideration of the larger educational community in Texas. 
 
Morning Conversations: 

 Welcome, Goals, & Norms       Janet Dodd 
 Minutes         Paul Gray 
 Treasurer’s Report        Cathy Banks 
 NCSM Update: NCSM Regional Director     Linda Griffith 
 Collaborative Conversations: Formative Assessment   Janet Dodd 

NCTM Position Paper: Formative Assessment 
 TEA Update: Curriculum       Jo Ann Bilderback 

James Slack 
 TEA Update: Student Assessment      Julie Guthrie 
 

Lunch Break 11:30-12:15 
     

Afternoon Conversations: 
 2014 Elections Update       Brenda Aleman 
 TCEE Personal Financial Literacy      Cindy Manzano 
 CAMT: STEPS Update       Shelley Bolen-Abbott 
 Collaborative Learning: Data Analysis Tools    Janet Dodd 
 Collaborative Conversations: TSELA     Kenn Heydrick 
 2014 Tommy Eads Leadership Excellence Award    Janet Dodd 
 Future Meetings        Nicole Shanahan 
 Future Conversations       Janet Dodd 
 
 
 
 
 

Future Meeting Dates (Hilton Airport Hotel in Austin, TX) 
2014 2015 

02.20.14 Spring Professional Development 02.19.15 Spring Professional Development 
02.21.14 Spring Business Meeting 02.20.15 Spring Business Meeting 
07.20.14 CAMT Business Meeting (Ft. Worth) 06.23.15 CAMT Business Meeting (Houston) 
10.20.14 Fall Professional Development 10.19.15 Fall Professional Development 
10.21.14 Fall Business Meeting 10.20.15 Fall Business Meeting 

 
 



• Welcome
• That’s me!

– This is my first TASM meeting!
– I am presenting at CAMT this summer!
– I brought one of my campus leaders with me!
– I’ve nominated someone for the Tommy Eads 

Leadership Excellence Award!
– I just retired!

• Meet your table colleagues



TASM’s Purpose
Our objective shall be to assist in promoting effectiveness 
in supervision, coordination, and teaching of mathematics, 
especially in the elementary and secondary fields, by 
holding meetings for the presentation and discussion of 
papers; by conducting public discussion groups, forums, 
panels, lectures, or other similar programs; by conducting 
or promoting investigations for the purpose of improving the 
teaching of mathematics; and by the publication of papers, 
journals, books, and reports; thus vitalizing and 
coordinating the work of mathematics supervisors across 
Texas and bringing the interests of mathematics to the 
attention and consideration of the larger educational 
community in Texas. (TASM Constitution)



Goals: Today’s Meeting
• Engage in collaborative conversations 

focused on curriculum and assessment 
• Engage in collaborative conversations 

focused on improving the teaching of 
mathematics

@MathLeaders #TASM



Norms for Today’s Meeting
• Contribute to collaborative conversations
• Contribute to collaborative professional 

learning
• Monitor and help minimize distractions
• Honor an attention signal

Parking Lot



Secretary: Paul Gray
• Approval or Correction of Minutes

– Are there any corrections to the minutes as 
distributed?

– I would like to entertain a motion to approve 
the minutes.

– Second?
– Any discussion?
– All in favor?
– Any opposed?



Secretary: Paul Gray
• TASM’s Email Service: Constant Contact

– Are you receiving our TASM emails?
– If not, please provide a secondary email address 

to Paul Gray (TASM Secretary). 
pgray73@sbcglobal.net



Treasurer: Cathy Banks
• Treasurer’s Report



National Council of Supervisors of 
Mathematics
• Linda Griffith, NCSM Regional Director





























Collaborative Conversations:
Formative Assessment
• What was one of your take-aways from 

yesterday’s PD with Cheryl Rose Tobey?



  July 2013 

 

Formative Assessment 
A position of the National Council of Teachers of Mathematics 

 

Question 

What is the role of formative assessment in mathematics education? 

 
 

 

 

 

 

 

  

 

Formative assessment is an essential process that supports students in developing the reasoning 

and sense-making skills that they need to reach specific learning targets and move toward 

mastery of mathematical practices, such as those set out in the Common Core State Standards. It 

serves to inform both the teacher and the learner, enabling the teacher to change what he or she is 

doing and the student to understand where he or she is in relation to the learning goal. In other 

words, formative assessment provides information that changes what both the teacher and the 

learner are doing. The United Kingdom Assessment Reform Group has laid out five 

requirements for assessment to improve learning (Hattie, 2012): 

 

1. The provision of effective feedback to students 

2. The active involvement of students in their own learning 

3. The adjustment of teaching, taking into account the results of the assessment 

4. The recognition of the profound influence that assessment has on the motivation and self-

esteem of students, both of which are crucial influences on learning 

5. The need for students to be able to assess themselves and understand how to improve  

 

Linking assessment to everyday classroom instruction requires teachers to make a shift in both 

their thinking and their practice. When assessment focuses on evidence of student learning, 

teachers must plan and work in new and different ways. Their planning must be flexible enough 

to allow them to adjust their instruction to take into account the results of assessment. They must 

also plan for the provision of effective feedback to students that will move them forward in their 

learning, and then they must offer their students opportunities to use this feedback to improve 

their performance. The feedback should tell students what they are doing well, where they need 

to improve, and what to do next. It should also assist the teacher in making sound instructional 

decisions.  

NCTM Position 

Through formative assessment, students develop a clear understanding of learning targets and 

receive feedback that helps them to improve. In addition, by applying formative strategies such 

as asking strategic questions, providing students with immediate feedback, and engaging 

students in self-reflection, teachers receive evidence of students’ reasoning and misconceptions 

to use in adjusting instruction. By receiving formative feedback, students learn how to assess 

themselves and how to improve their own learning. At the core of formative assessment is an 

understanding of the influence that assessment has on student motivation and the need for 

students to actively monitor and engage in their learning. The use of formative assessment has 

been shown to result in higher achievement. The National Council of Teachers of Mathematics 

strongly endorses the integration of formative assessment strategies into daily instruction. 
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Collaborative Conversations:
NCTM Position Paper: Formative Assessment

Table Talk: What does this mean for you in your role as a 
supervisor of mathematics?

• Formative strategies embedded in instruction provide 
opportunities for students to make conjectures, incorporate 
multiple representations in their problem solving, and 
discuss their mathematical thinking with their peers.

• … formative assessment provides information that changes 
what both the teacher and the learner are doing.

• Linking assessment to everyday classroom instruction 
requires teachers to make a shift in both their thinking and 
their practice.



Updates from TEA
• Division of Performance Reporting:

http://ritter.tea.state.tx.us/perfreport/account/20
14/index.html

Shannon Housson, Director
Division of Performance Reporting

Performance.Reporting@tea.state.tx.us



Updates from TEA
• Curriculum Division:

Jo Ann Bilderback
Math/Science Content Specialist

• Student Assessment Division: 
Julie Guthrie

Director of Math and Science Assessments



Update: 2014 Elections
• 2014 Nominating Committee

– Brenda Aleman, Crosby ISD
• Committee Chair

– Tammy Chandler, Frisco ISD
– Karen Marshall, Region 17 ESC
– Nicole Shanahan, Harris County Department 

of Education (ex-officio)



Update: 2014 Elections

• On-line elections/ballot
• On/Before May 10 – End On/By June 1

 The Secretary shall coordinate the preparation of a 
ballot including the names proposed by the nominating 
committee, with space for write-in candidates. 

 Votes must be submitted on or before 1 June to the 
chairman of the nominating committee to be counted 
and verified in the presence of at least one other 
member of the Executive Board.



Update: 2014 Elections
• Introduction of Nominees

– Treasurer
– Vice-President
– President-Elect



Update: 2014 Elections
• Treasurer

Candidate 1: 
Bonnie Reyes

San Antonio ISD

Candidate 2: 
Linda Sams
Cy-Fair ISD



Update: 2014 Elections
• Treasurer

– Any nominations from the floor?
– The nominations for Treasurer are closed.



Update: 2014 Elections
• Vice-President

Candidate 1: 
Jerri LaMirand

Eanes ISD

Candidate 2: 
Kathy Riley
Ft. Bend ISD



Update: 2014 Elections
• Vice-President

– Any nominations from the floor?
– The nominations for Vice-President are closed.



Update: 2014 Elections
• President-Elect

Candidate 1: 
Janet Dodd

Pasadena ISD

Candidate 2: 



Update: 2014 Elections
• President-Elect

– Any nominations from the floor?
– The nominations for President-Elect are closed.



Update: 2014 Elections
• I would like to entertain a motion to accept 

the slate of candidates.
• Second?
• Any discussion?
• All in favor?
• Any opposed?
• The motion carries.



Texas Council on Economic Education 
(TCEE)
• Cindy Manzano, Smarter Texas Director

http://smartertexas.org/?page_id=1145



Laura Ewing
President/CEO

1801 Allen Parkway, 
Houston, TX 77019
P:  713.655.1650           
F:  713.655.1655

laura@economicstexas.org

Helping young people learn to think, choose, and make better 
economic and financial choices in a global economy

Cindy Manzano
Director of Smarter Texas

1801 Allen Parkway, 
Houston, TX 77019
C: 713.503.5338
F: 713.655.1655

cindy@economicstexas.org
www.economicstexas.org
www.smartertexas.org

38



• Free lessons for grades 2‐8
–Coming June 2014: Lessons for grades 2‐3 
funded by

– Lessons for grades 4‐6 funded by

– Lessons for grades 7‐8 funded by 

–www.smartertexas.org under Resource tab
39



• Click on Resource tab
• Choose Free Math and PFL Books









Correlation Grids under Resource tab



Conferences
• Texas Council on Economic Education State 
Conference in San Antonio – June 16‐18, 2014 
– http://smartertexas.org/

• Council of Economic Education National 
Conference in Dallas – October 8‐11, 2014 –
http://www.councilforeconed.org/



Nonprofit Partners
(Goal to build financial capability for lower 

income Texans through education and savings.)
• Raise Texas ‐ SAVING FOR COLLEGE: THE WHY, 
WHEN, AND HOW A GUIDE OF COLLEGE 
SAVINGS 
http://raisetexas.org/resources/Guide_Final_V
ersion_for_Website.pdf

46



Nonprofit Partners
• Opportunity Texas – School Banking 
Program coming soon 
http://www.opportunitytexas.org/blog/53‐
financial‐education/83‐smarter‐texans‐
save‐launched

• Texas Financial Education Endowment –
helps to finance PFL workshops at regional 
ESCs



The TCEE programs are made possible by the following 
TCEE partners.

copyDR.

EnviroChem
Services, Inc.Trout 

Foundation

John Anderson

Less B. Fox
RBC Wealth Management



CAMT 2014: STEPS
• Shelley Bolen-Abbott, Region 4 ESC



STEPS 2014
Secondary Teachers Enhancing 
Performance for Students



WANTED!
• Teams of 2 teachers willing to present at 
CAMT July 21‐23, 2014 in Fort Worth

• We currently need:
–5 High School Teams (July 21st)



Important Details
• Required Training Session

– Saturday, March 29, 2014, 9 A.M. ‐ 3 P.M.
– Region 11 Education Service Center

• CAMT supports the effort to grow presenters by 
funding: 
– CAMT Registration for presenters
– Lunch on March 29
– One page 2‐sided handouts for the conference
– STEPS t‐shirts



Applying is Easy
• Fill out the short application online at:

http://bit.ly/1f6fZnZ



Contact Shelley Bolen‐Abbott or Jerri 
LaMirand for details or to sign up your 
teachers!

sbolenabbott@esc4.net
jlamirand@eanesisd.net
https://sites.google.com/site/stepscamt/



CAMT 2014: Math-a-Rama
• 6 Math-a-Rama teams are needed
• Contact: Dinah Chancellor

dinahchancellor@gmail.com



Collaborative Learning: (Fall 2013)
NCSM Position Paper: Improving Student Achievement by 
Leading Effective and Collaborative Teams of Mathematics 
Teachers

Key Elements of Collaborative Teams
• Develop common formative and summative 

assessments and discuss the results, at the test 
and item levels.



Improving Student Achievement by Leading 
Effective and Collaborative Teams of Mathematics Teachers

The question for the educator/leader is not whether all humans 
can learn, but what conditions we can devise so they will learn.  
For only when the school house becomes a context for adult 
development will it become hospitable to student development.

    Roland Barth
Learning by Heart, 2001, p. 29

Our Position
It is the position of NCSM that the significant 
improvement of mathematics teaching and 
learning requires the creation of structures 
and practices in every school and district that 
support and encourage meaningful professional 
collaboration among teachers. We believe that 
teacher collaboration should be viewed as a 
professional obligation for developing the craft 
knowledge of those closest to the classroom. Key 
elements of these collaborative teams of teachers 
should be reflected by a group of teachers who 
meet regularly as a team to collaboratively:

 • Identify essential and valued student 
  curriculum for learning.

 • Share teaching strategies and analysis 
  of the effectiveness of those strategies.

 • Identify essential and valued student
  curriculum for learning to include, when
  possible and appropriate, culturally 

  situated contexts and connections.

 • Set student achievement goals and 
  establish specific benchmarks for student 
  and program improvement.

 • Develop common formative and summative
  assessments and discuss the results, at the 
  test and item levels.

 • Use data to analyze current levels of student 
  achievement and provide intervention 
  programs for support.

 • Create lessons based on reflective discussions 
  and observations of teacher practice.

 • Adjust lesson plans based on student results
  and collaborative discussions with others.

The Research that Supports
our Position
In many schools, mathematics teaching is regarded 
as an individual practice.  Yet, in the past decade, 
there has been a consistent and growing body of 
research confirming the critical importance played 
by structured teacher collaboration and the removal 
of teacher isolation (Schmoker, 2005). The right 
kind of ongoing teacher collaboration improves the 
quality of teaching, significantly increases student 
achievement, and pays immediate dividends in the 
professional development of mathematics teachers 
and leaders.

The NCSM Improving Student Achievement Series is a set of 
position papers designed to provide research-based practices 
for school and district mathematics education leaders.

Research-Informed Answers for Mathematics Education Leaders

The National Council of Supervisors of Mathematics Improving Student Achievement Series No. 1/Fall 2007The National Council of Supervisors of Mathematics Improving Student Achievement Series No. 1/Fall 2007



In the words of researcher Milbrey McLaughlin,

 It is not often in social science that one finds consistent
 patterns across time, across settings, in rural, midsize 
 cities, urban ...  All had one thing in common.  Every 
 single one of them, without exception, belong to some
 matter of learning community.  Not one of them, not one 
 of them, not one of these teachers across states, districts, 
 settings, who was able to engage and sustain these kinds 
 of classrooms, was an isolate ... Teachers were working
 together in collaborative and collegial teams.

	 	 	 	 Navigating the Winds of Change 
  NSDC 27th Annual Conference, Chicago, 1995

Deal and Peterson (1999) establish that a “better 
climate for the social and professional exchange of 
ideas and the spread of effective teaching practices” 
is a residue of collaborative cultures.  Wood’s (1991) 
research verifies that teachers do not learn best in 
isolation. “The learning that occurs in the classroom as 
teachers interact with their students must be combined 
with opportunities for sharing these experiences with 
other teachers involved in the same process.”

This research provides a glimpse into the power of 
teacher collaboration and team building processes 
that can be used to “bring an entire mathematics 
faculty together around meaningful and shared 
issues about student achievement.”

According to DuFour and Eaker (2005), a primary 
characteristic of a professional learning is collaborative 
teacher teams. They state:

 A basic structure of a professional learning community 
 is a group of collaborative teacher teams that share 
 a common purpose.  Building a school’s capacity to learn 
 is a collaborative rather than an individual task.  People 
 engaged in collaborative team learning are able to learn 
 from one another, thus creating momentum for 
 continuing improvement.  

Fullan (1993) stresses the importance of collaborative 
teams	in	Change Forces.  “The ability to collaborate 
— on both a large and small scale — is one of the 
core requisites of post modern society. ...  In short, 
without collaborative skills and relationships, it 
is not possible to learn, or continue to learn as 
much as you need in order to be an agent for social 

improvement.” The paradigm of teacher collaboration	
expands the knowledge base of teachers and provides 
opportunities for active discussions and reflections 
regarding student learning.

Researcher Judith Warren Little (1990) found 
that when teachers engage regularly in authentic 
“joint work” focused on explicit, common learning 
goals, their collaboration pays off in the form of 
high quality solutions to instructional problems, 
increased teacher confidence, and remarkable gains 
in student achievement.

The image of a grade-level or course-based team of 
mathematics teachers who meet regularly to share, 
reflect, and assess the impact of lessons and assessment 
(testing) strategies has yet to become the norm in most 
schools.  The removal of teacher isolation in daily 
decision making regarding lesson plans, homework 
assignments, exam construction, grading practices, 
and effective teaching strategies is a primary factor in 
eliminating the inequities created by inconsistent rigor 
and lowered expectations for student performance by 
some teachers (Kanold, 2006).

How NCSM Members can 
Implement our Position
NCSM members must act to remove the barriers of 
teacher isolation, create the conditions and structures 
for teacher grade or course-level collaboration 
during the normal work day, and establish training 
for the development of crucial conversation skills 
among all adults.  The powerful collaboration that 
characterizes a true teacher learning community is a 
systematic process in which teachers work together 
to analyze and improve their classroom practice, 
while also preserving their need for autonomy.  More 
specifically, NCSM members must:

 1) Establish high-performing collaborative 
  teacher teams and monitor the work of 
  those teams.  They should empower 
  teacher teams to take actions that embody 
  the shared values of the mathematics 
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  program by replacing norms of isolation 
  with norms of collaboration.

 2) Make the purpose of the collaboration 
  explicit; work deliberatively to build 
  trust among the mathematics teachers 
  and provide training for the team 
  communication skills necessary to 
  function together successfully. 

 3) Help each teacher team to identify student 
  achievement gaps in the grade or course 
  level they teach and address the inequities
  caused by mathematics teacher isolation,  
  privatization, and independent decision-
  making.

 4) Radically monitor and celebrate teacher 
  team performance, paying attention 
  to the results in improved student 
  achievement.  Encourage discussions 
  of work and successful initiatives to be 
  an ongoing public endeavor.

 5) Collaborate with administration and 
  other faculty to support the work 
  and needs of the mathematics teacher 
  teams during the contracted school day.
  They should provide opportunities for 
  teacher leadership of these teams.

 6) Take responsibility for elevating and 
  highlighting mathematics student 
  achievement goals.

 7) Provide the current research and best 
  practice evidence of the power of teacher 
  teams to impact student performance. 

 8) Help teachers learn to acquire culturally 
  responsive pedagogical strategies and 
  infuse, when possible and appropriate, 
  culturally situated contexts and connections
  specific to the culture and communities 
  of the students they teach and implement 
  them in their instruction.

 9) Allow teachers to take responsibility to 
  establish their own student achievement goals.

 10) Expect all teachers of mathematics 
  to collaborate in a professional manner 
  with integrity and honesty, using caring 
  and respect.

 11) Not tolerate any form of teacher isolation
  and require all teachers to honor the 
  decisions of the team as it applies to 
  research-based best practices in 
  mathematics curriculum, instruction, 
  and assessment.

 12)  Mandate that collaborative teams of 
  mathematics teachers design required	
  intervention programs targeted for 
  struggling students early	in	the	progress	
  of each semester of the school year.

Linda Lambert (2003) indicates that teachers will 
willingly participate in collaborative teams if they find 
the effort interesting, meaningful, and rewarding to do 
so. As mathematics education leaders, NCSM members 
must then create the conditions that help teachers 
understand the close connection between the daily tasks 
at hand, the effective use of collaborative team time and 
the personal values of the participant teachers.  

For additional insight into leading effective teams, 
related to adult learners, and case studies of 
successful implementation, NCSM recommends 
the books: Leadership Capacity for Lasting 
School Improvement (2003) by Linda Lambert; 
Strengthening the Heartbeat: Leading and 
Learning Together in Schools (2005) by Thomas 
Sergiovanni; and Results Now by Mike Schmoker 
(2006). These are referenced in the bibliography 
for this paper.
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Collaborative Learning: Data Analysis Tools
• It all started with some CBAs… 

Which underlined digit 
has the greatest value?

F. 299**  (39%)
G. 368 (34%)
H. 577     (14%)
J. 991 (13%)

Which number is 100 
more than 367?

A. 368      (18%)
B. 377      (7%)
C. 467**   (42%)
D. 1,367    (32%)



Collaborative Learning: Data Analysis Tools
• 2013 STAAR Grade 4 Mathematics

– Item # 25 
– 4.6B use patterns to multiply by 10 and 100



Collaborative Learning: Data Analysis Tools
• Tool: Here’s What! So What? Now What?



Here’s What! 
What happened? 

So What? 
So what does that mean? 

Now What? 
So what do we do now? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

  

Adapted from Data Driven Dialogue (Lipton and Wellman, 2003) 
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Collaborative Learning: Data Analysis Tools
• Tool: Here’s What! So What? Now What?



Here’s What! 
What happened? 

So What? 
So what does that mean? 

Now What? 
So what do we do now? 

Item#: ____ 
Student Expectation: ____ 

 
What does the student data on 
this assessment item mean? 
 

 
What do we do for the students 
that have demonstrated mastery 
of the concept(s)? 
 
 
 
 
 
 
 
 
 
 
 
What do we do for the students 
that have not demonstrated 
mastery of the concept(s)? 
 
 
 
 
 
 
 
 
 
 
How will we know when 
students have mastered the 
concept(s)? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

For this student expectation, 
what do students need to know 
and be able to do? 
 
 
 
 
 
 
 
 
 
 
Based on the student data for 
this assessment item, what 
happened? 
 

Adapted from Data Driven Dialogue (Lipton and Wellman, 2003) and Professional Learning Communities at Work (DuFour and Eaker, 1998) 
Pasadena ISD 



Collaborative Learning: Data Analysis Tools
• What tools are you using to support your 

data analysis conversations with your 
collaborating teachers?



Cross-Organization Conversations
• TSELA’s Representatives at TASM

– Kenn Heydrick, TSELA President
– Susanna Ramirez, TSELA Treasurer

• TASM’s Representatives at TSELA
– Dinah Chancellor, TASM Past-President
– Adam Hile, CAMT Board Representative



Cross-Organization Conversations
• TSELA’s Representatives at TASM

• www.TSELAonline.org

• www.tinyurl.com/tsela-folder



2014 Tommy Eads Leadership Award

“to annually recognize a current TASM member who 
has made dedicated and unique contributions to 

mathematics education”

Nominations can be made online!
http://www.tasmonline.net/index.html



Future Meetings: Nicole Shanahan
2014 2015

02.20.14 Spring PD 02.19.15 Spring PD
02.21.14 Spring Business Meeting 02.20.15 Spring Business Meeting
07.20.14 CAMT Business Meeting 
(Ft. Worth)

06.23.15 CAMT Business Meeting 
(Houston)

10.20.14 Fall PD 10.19.15 Fall PD
10.21.14 Fall Business Meeting 10.20.15 Fall Business Meeting



Future Conversations: Janet Dodd

TASM’s Objectives:
• by holding meetings for the presentation and 

discussion of papers; 
• by conducting public discussion groups, forums, 

panels, lectures, or other similar programs; 
• by conducting or promoting investigations for the 

purpose of improving the teaching of 
mathematics; and 

• by the publication of papers, journals, books, 
and reports; 



Goals: Today’s Meeting
• Engage in collaborative conversations 

focused on curriculum and assessment 
• Engage in collaborative conversations 

focused on improving the teaching of 
mathematics


